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Abstrakt: Uczenie się przez całe życie jest strategicznym priorytetem dla krajów 
Europejskich, ponieważ przynosi społeczną stabilizację i rozwój oraz wzrost ekono-
miczny dzięki właściwie przeszkolonej, łatwo się przystosowującej i mobilnej ka-
drze. Uważa się, że osoby chcące uczestniczyć w programach uczenia się przez całe 
życie i mobilnościach powinny/muszą posiadać następujące kompetencje w uczeniu 
się przez całe życie: (1) wyznaczenie celów edukacyjnych; (2) wykorzystanie właś-
ciwej wiedzy i umiejętności; (3) samoorganizacja i samoocena; (4) odnajdywanie 
potrzebnych informacji (Kirby R. i wsp., 2010) oraz (1) niezależność w uczeniu 
się i (2) zwyczaje dotyczące przyswajania wiedzy (Macaskill and Taylor 2009). 
W celu poznania rozwoju kompetencji w uczeniu się przez całe życie badanie 
zostało przeprowadzone wśród studentów ostatnich lat na poziomie licencjackim 
i magisterskim na Uniwersytecie w Rijece oraz na Uniwersytecie Mikołaja Koper-
nika w Toruniu. W badaniu służącym zmierzeniu kompetencji w uczeniu się przez 
całe życie wykorzystano kwestionariusze opracowane przez Kirby R. i in. (2010) 
oraz Macaskill i Taylor (2009). Badanie to miało na celu sprawdzenie, czy studenci 
pedagogiki z Chorwacji i Polski posiadają kompetencje w uczeniu się przez całe 
życie, oraz czy istnieją różnice między studentami chorwackimi i polskimi, a także 
czy jest powiązanie między posiadanymi kompetencjami a udziałem studentów 
w programach uczenia się przez całe życie i mobilnościach. Wyniki badania po-
kazały, iż respondenci wysoko oceniają rolę kompetencji w uczeniu się przez całe 
życie, jednakże równocześnie są słabo zaangażowani w programy uczenia się przez 
całe życie i mobilności.



240 Nina Rapo

introduction

Education and science should be the country’s development priorities as 
they can contribute to long-term social stability, economic growth, prosperity 
and cultural identity. According to the Europe 2020 (2015), lifelong learning is 
the key to competitiveness and employability, social inclusion, active citizenship 
and personal development. Fast social-economic changes need new and different 
knowledge, skills and ways of working, and thus new ways and approaches to 
learning. The traditional model of learning in youth, and then employment in the 
same profession „to the end of life” ceases to meet the demands of the modern 
labor market, as individuals can change several jobs during their lifetime. That is, 
every individual must learn new knowledge and get new competencies so that they 
can keep up with these changes. (Meerah et al., 2010) Such an individual should be 
responsible for his own learning, open to new experiences, have confidence in the 
beginning of new activities and should be motivated. (Macaskill and Taylor, 2010) 
On the other hand, Erasmus + Academic Mobility (Student Exchange and Student 
Practice) provides individuals with the experience of studying, working and 
living in a different academic, cultural and social environment. As a result, mobile 
individuals increase their employment opportunities and market competitiveness, 
social awareness increases and increases the level of tolerance and awareness of 
the necessity of combating all forms of discrimination that meet the set goals of 
development. 

In Croatia and Poland, many other researches on lifelong learning have been 
conducted (Półturzycki, 2003; Klapan, 2004; Pavin et al., 2005; Vizek Vidović, 
2005; Klapan, Rafajac, Rončević (2009), Rajić and Lapat, 2010; Szczucka et al., 
2012; Jukić and Ringel, 2013; Badanie Aktywności Edukacyjnej Ludności EU 
(EU LFS), Badanie Edukacji Dorosłych (AES), Badanie Zawodowego Kształcenia 
Ustawicznego (CVTS)) If we take into account the importance of lifelong learning 
as a key element in adapting to these rapid changes in society, there is still a huge 
shortage of measuring instruments as well as research in that area. Within the 
field of lifelong learning and research studies, the issue of student competences as 
lifelong learners has not yet been explored in Croatia and Poland,  thus arises the 
interest and needs of research competences for lifelong learning.

background

According to the strategy Europe 2020 (2015), a quarter of the total 
number of students can poorly read, every seventh young person is abandoning 
early education and around 80 million people have weak or just basic skills. 
Approximately 50% of young people finish their secondary education, after 
completion their competences often fail to meet the needs of the labor market. 
Lifelong learning programs are best used by better educated people.
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The Eurostat statistics give us a clear picture of the situation of lifelong 
learning in individual EU countries, including Croatia and Poland. Results for 
2016 Adult Education Surveys (AES) show that a total of 3.0% of Croatia’s 
population and 3.7% of Poland’s population aged 25–64 take part in lifelong 
learning. According to the results, the largest percentage of the population involved 
is in Sweden (29.6%) and Denmark (27.7%). (Eurostat, 2016)

Although Croatia has adapted many strategies and documents connected with 
LLL for the last ten years, statistics show that 2.9% of Croats in the age from 25 to 
64 have no formal education and the percentage of inclusion in LLL programs is 
far below European (Meuronen T. et al., 2014) According to the BAED research 
in Poland (2000), analyzes have shown that 35% of people aged between 25 and 
64 (5.1 million) are included in adult education.

Meerah et al. (2010) believe that it is necessary to adapt and constantly 
learn new skills in order to keep up with the constant changes that occur and 
therefore believe that modern universities can no longer satisfy themselves by 
providing well-established and current knowledge and skills to their students. The 
role of high (formal) education has changed its role from the traditional notion of 
formal education as transferring information and accepting wisdom in terms of 
knowledge and skills from different areas. Candy, Crebert and O’Leary (1994) 
and Knapper and Cropley (2000 according to Kirby et al, 2010) see the great 
importance of high (formal) education in providing students with generic skills to 
conduct their own learning in the various situations they will encounter after they 
leave the formal education system. Low inclusion in lifelong learning programs 
offers less opportunities for inclusion in learning in general. In order to participate 
in lifelong learning programs and mobility programs, users of these programs 
should have lifelong learning competencies and should become autonomous 
learners (Bryde and Milburn, 1990; Chemers, Hu and Garcia, 2001; Stephenson 
and Laycock, 1993; Macaskill and Taylor, 2009; : 3). Kirby et al. (2010) describe 
an efficient lifelong learner as a person who: sets educational goals; apply 
appropriate knowledge and skills; self-defines and self-directs; knows how to 
find the necessary information; adjusts learning strategies to different situations 
and conditions of work. Meer et al (2010) mentioned authors (Cacioppo & Petty, 
1984; Deakin Crick et al., 2004; Kirby et al., 2010) that attempted to examine the 
development of competences for lifelong learning, because it believes that „... it 
is necessary to examine whether students have lifelong learning competences to 
better understand lifelong learning”.

methodology 

Participants
Students of Pedagogy (n = 72) at the undergraduate and graduate studies of 

pedagogy of the University of Rijeka (Croatia) and Mikolaja Kopernika University 
in Torun (Poland) . The sample included students from Croatia and Poland because 
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the research sought to determine whether there was a statistically significant 
difference in the participation of students in mobility programs since Poland has 
been in the European Union for a longer period of time which means they have 
longer tradition of mobility programs for young people and students. Also included 
in the sample are students of pedagogy because pedagogy as a profession requires 
lifelong learning and self-directed learning.

Procedure
The survey used in this study is composed of 3 different instruments. The 

first is the Macaskill and Taylor (2010) instrument that consists of 12 particles and 
measures the independence of learning and learning habits. Another instrument 
is Kirby et al. (2010) which measures the five characteristics of lifelong learners 
and the third part of the questionnaire is taken from the research by Klapan et 
al. (2009), which includes student involvement in lifelong learning programs. In 
the survey there are open questions about self-education and student involvement 
in mobility programs (student exchanges, youth exchanges and volunteering). 
The data collected through the questionnaire are processed in the analysis and 
processing of statistical data „IBM SPSS Statistics”.

The part of Macaskill and Taylor (2010) and Kirby et al. (2010) questionnaire 
are originally in English. The survey used in this research was translated into 
Croatian and Polish, and during the translation the emphasis was placed on the 
fact that the survey is most similar to the original meaning. The survey consists 
of 26 components examining the development of lifelong learning competences 
and 3 open issues on inclusion in lifelong learning programs, self-education 
and inclusion in mobility programs. Answers in instruments from Kirby, R. et 
al. (2010) and Macaskill and Taylor (2009), were recorded on the Likert scale 
of 1 (I completely do not apply to me) to 5 (I fully apply to me). Reply with 
higher results indicate a greater level of autonomy, more independence and more 
positive attitudes about learning (Macaskill and Taylor, 2009) while some particles 
negatively formulated to prevent bias responses. In the opened questions regarding 
participation in lifelong learning programs and mobility, respondents state 
whether they have participated in some lifelong learning program, self-education 
or mobility program in 12 months prior to the research implementation. Also, 
respondents explained the reasons for their participation and the reasons why they 
did not participate in any of the programs examined.

results

competences for lifelong learning in croatian and Polish pedagogical 
students

According to the tasks of research, results show that the Croatian and Polish 
students have competences for lifelong learning, which confirm the research 
hypothesis. The results show that both students from the University of Rijeka and 
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from the Nicolaus Copernicus University show high scores in all categories of 
lifelong learning competences.

table 1. Competences for lifelong learning in Croatian and Polish pedagogical students

competences claims croatia Poland

the application 
of appropriate 

knowledge and skills 
(B).

I'm trying to link the 
theoretical knowledge 

with practical problems

92,8% x̅ = 4,45; 
SD= 0,77

90 % x̅ = 4,10; 
SD= 0,66

TOTAL SAMPLE with a confidence 
level of 95% of 
a statistically 

significant difference 
(p = 0.012)

Self-Direction and 
Self-Evaluation (C)

I feel responsible to 
give meaning to what 

I learned at school or at 
college

73,8% x̅ = 3,83; 
SD = 1,01

73,4% x̅ = 3,80; 
SD = 
0,85

This implies that lifelong learners take the responsibility for their own 
learning, are motivated to learn, enjoy learning, manage their time, plan effectively, 
meet deadlines, are open to new experiences, have self-confidence and intrinsic 
motivation and endurance when encountering difficulties.

competences for lifelong learning for croatian and Polish students  
pedagogy by gender and year of study

In the case of Polish students it can be said that there is no statistically 
significant difference either in one observed category based on the year of study 
(p> 0.05). According to the level of study, there was a statistically significant 
difference (p = 0.012) among students from Rijeka (Finding Required  Information) 
where 3-year undergraduate students have a higher response value than 2 years of 
graduate study. Although it may be concluded that with the experience of studying 
graduate students of graduate studies it is easier to find the necessary information. 
Based on the results of the research we can reject the hypothesis that there is 
a statistically significant difference in the competences for lifelong education 
according to gender and year of study.
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table 2.  Competences for lifelong learning for Croatian and Polish students  pedagogy by 
gender and year of study

year of study undergraduate graduate Sex

Croatia finding necessary 
information

The 
arithmetic 

mean 
24,65  15,83     

(p>0,05)
(N = 7)

statistically significant difference 
(p = 0.012)

The sum of 
ranks 665,50  237,50  

Poland there is no statistically significant difference either in one of the 
observed categories based on the year of study (p> 0.05)

In this study, the results show that by gender there are no statistically 
significant differences in the competences for lifelong learning of Croatian and 
Polish students (p> 0.05). It is also difficult to make a comparison with regard to 
the small number of male respondents (N = 7) who participated in the study.

Involvement in lifelong education and self-education

According to the research results we can conclude that the incidence of 
inclusion of Croatian and Polish students in lifelong learning programs is small 
(11.1%). The only difference in lifelong learning competencies between Croatian 
and Polish students is reflected in the Lifelong Learning Program. The results show 
that Croatian students are more involved in lifelong learning programs, in Croatia 
N = 8, in Poland N = 0, thus we rejecting the hypothesis that Polish students are 
more involved in lifelong learning and mobility programs. There is no statistically 
significant difference in the frequency of subjects at the faculties observed. The 
area or contents of lifelong learning where Croatian students are involved are auto 
school, foreign language school, dance lessions or education in the direction of 
volunteering and working with young people. The reasons for participation include 
usefulness, acquisition of new experiences and competences, love for learning, and 
getting to know new people. 

As the main reason why they do not participate, the respondents state lack 
of time, lack of finances, motivation of overload with obligations (N = 19). They 
also state lack of information and lack of information and inaccessibility of the 
program. Students indicate the lack of an interesting program (N = 3) but also lack 
of need to involv in lifelong learning programs (N = 2). 19% of students enrolled 
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in education programs. In the last 12 months, apart from studying at a regular 
study, none of the Polish students participated in any lifelong learning program. 
For the sake of reason, respondents to the fullest mention the lack of time and lack 
of program information.

table 3. Involvement in lifelong education and self-education

contents reasons + Reasons -

Croatia N = 8 auto school, foreign 
language school,dance 
lessons or education 
in the direction of 
volunteering and 

working with young 
people

usefulness, acquisition 
of new experiences and 
competencies, love for 
learning and getting to 

know new people

lack of time, lack of 
finances, motivation 

of overloading 
obligations, lack 
of an interesting 

program

Poland N = 0 lack of time and 
lack of program 

information

Apart from regular studies and lifelong learning programs, over the last 
12 months 73.3% of Polish respondents have been self-educated in the areas 
they are interested in. As an area of self-education, foreign languages   (English 
language), computer science, sports and recreation are mentioned. There are also 
topics related to pedagogy, psychology, leisure time organization, sociotherapy 
and pedagogy of re-socialization. Modes of self-education for Polish students 
are mainly use of the internet and reading literature, online courses, conferences, 
workshops and volunteer activities. As reasons for self-education, they state 
their own needs, interests, development and practical application of knowledge, 
curiosity, and writing of final papers. The only reason students mentioned as 
a reason why they were not self-educated is the lack of time. The content of 
self-education of Croatian respondents encompasses different areas and themes, 
mainly those in the field of personal interest. To a large extent, these are areas 
related to pedagogy. In the last 12 months, 64.3% of Croatian students were 
self-educated and, for main reasons they mention personal reasons, their desire 
for learning, interest, free content, the need for development, curiosity and 
employers’ requests. They also state that they were self-educated because they 
„could fit in and work at home”.
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Involvement in mobility programs (Erasmus +)

According to the results of the overall research there is no statistically 
significant difference in the inclusion of students in mobility programs with 
respect to the observed faculties. The results show that the incidence of inclusion 
of both Croatian and Polish students in mobility programs is extremely low. As 
for participation in mobility programs (Erasmus +), only one Croatian respondent 
participated in student exchange in the last 12 months. Also, only one respondent 
noted the benefits of participating in mobility - „getting to know other cultures, 
learning languages, and learning experience in another education system”. Based 
on the results obtained, we can reject the hypothesis that lifelong learning students 
are more involved in mobility programs because the results point to the possession 
of competences for lifelong learning for students from both faculties, but inclusion 
in the programs is extremely small. In the research, we asked students to explain 
why they did not participate in student exchange. As the most common cause 
students mention lack of time and motivation, lack of finances and lack of interest 
and lack of information and program offerings.

table 4. Involvement in mobility programs (Erasmus +)

student 
exchange

internships
youth exchanges / 

trainings
european 

Volunteer Service

Croatia N = 1 N = 3 N = 1 N = 1

Poland N = 0 N = 7 N = 3 N = 0

None of the Polish students participated in the student exchange and as 
a reason the respondent stated lack of time and overload of the obligations. They 
also state that they are not interested, have no need or have not had the information 
in time. One respondent replied, „I believe that student exchange is losing time 
when a person does not study languages or studies of culture. I think that travel is 
encouraging for a man, but I think he will lose a lot of knowledge as he leaves the 
university. Besides, I have to work”.

Of the 42 respondents from the University of Rijeka, 97.6% (N = 41) did 
not participate in youth exchanges / trainings. One person who participated in the 
exchanges of youth / trainings stated that the welfare of participation „informal 
education provides a different possibility for acquiring competences”. The reasons 
for not participating Croatian respondents state similar reasons as for other 
mobility programs - lack of time, motivation, and finances, lack of commitment, 
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lack of interest and fear of new surroundings and lack of knowledge of a foreign 
language. A large number of respondents state the reason for insufficient 
information. 10% (N = 3) of respondents from the Nicholas Copernicus University 
in Torun participated in exchanges of young people / trainings, and as a benefit 
they mentioned personal development and learning about other cultures.

conclusion

Based on the research we can say that we have been able to explore whether 
there are differences in lifelong learning competences with Croatian and Polish 
pedagogical students and whether there is a link between individual competences 
for lifelong learning for students and their inclusion in lifelong learning and 
mobility programs. By research we have confirmed a hypothesis that claims 
that both Croatian and Polish pedagogical students possess lifelong learning 
competencies. The results show us that students highly value their claims for all 
7 lifelong learning competences. According to the authors of the instruments, the 
high value of the results obtained through this research suggests that students have 
lifelong learning competencies. According to Macaskill et al. (2010) these students 
take responsibility for their own learning, are motivated to learn, enjoy learning, 
manage their time, plan effectively, meet deadlines, are open to new experiences, 
have self-confidence and intrinsic motivation and endurance when encountering 
difficulties. This can be confirmed by the responses of participants who participated 
in lifelong learning programs, self-education and mobility programs. Respondents 
plead time management, motivation, desire for learning, and openness to new 
experiences as the reasons for participating in these programs.

The survey was completed by a larger number of students from the University 
of Rijeka, although at the Nicolaus Copernicus University in Torun there are more 
students of pedagogy than at the University of Rijeka. The data collection method 
at the Nicolaus Copernicus University in Torun was via an online survey and this 
may be one of the disadvantages of collecting data in this study and the reason for 
a smaller number of respondents. There is also no statistically significant difference 
in the competences for lifelong learning in Croatian and Polish pedagogical 
students regarding gender. This hypothesis was difficult to confirm given the small 
number of male respondents (N = 7). Although the results of Kirby et al., 2010, 
show a significant difference between men and women, there is a lack of unequal 
numbers of male and female sample in this study. In order to determine gender 
differences, we consider it important to have a larger and balanced pattern.

A statistically significant difference occurred with the students of the 
University of Rijeka in „finding the necessary information”. Students who are on 
the 3rd year of undergraduate studies responded to find easier all the necessary 
information from the students on the 2nd year of graduate study although similar 
researches that were conducted indicated the growth of competences with regard to 
year of study. It is also possible that hypothesis rejection was due to a small number 
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of respondents. The key trends shown by the Eurobarometer results are confirmed 
by this research. The most important barrier to lifelong learning is the lack of 
time due to family and business obligations. Lack of inclusion in lifelong learning 
programs is also a result of the lack of an institutional education framework and 
poor infrastructure of service providers. Therefore, they are conceived of education, 
access to learning and family-based learning experiences, and preschool institutions 
as the basis for continuous and self-initiative learning and education throughout 
their lives ... „because”... the curiosity, joy of learning new, motivational and habit of 
constant learning is being created in younger lifestyles (MZOS, 2014: 4).

Based on the strategies adopted at European level as well as in Croatia and 
Poland, many activities are being carried out for the promotion and motivation 
of the participants and despite these efforts, there is no significant increase in 
the participants involved in lifelong learning. (MZOS, 2014) Very few students 
participated in lifelong learning programs over the last 12 months. The main 
reasons pointed out are lack of time, program inefficiency, but also lack of time 
and funding for programs. Also due to lack of information and lack of information 
on student exchanges as a reason. This raises the issue of quality student mobility 
promotion because if the respondents mention a lack of finance, we may wonder 
whether the students are sufficiently familiar with the basic rules of the programs 
and the scholarships for student mobility. Also, the question arises as to whether 
study programs are adapted to student mobility if, for reasons of reason, the 
students state the lack of time due to the obligation to study and the fear of 
„loss of the year”. Respondents mention the fear of a new environment, lack of 
competences for studying in a foreign country, and strangulation of a foreign 
(English) language. This questions whether there is intercultural education and the 
promotion of mobility and European identity during the study. The same obstacles 
to participation are also mentioned in the Education, Science and Technology 
Strategy (2012), where 53.8% of Croatian responded that the programs are 
overpriced and they do not participate in lifelong learning programs due to family 
commitments (48.7%).

We can come to the conclusion that for these reasons, a greater number 
of students have been self-educated in the last 12 months, and as reasons of 
participation they cite flexibility, work from home, and greater opportunities for 
development in „what they are interested in.” That is why we come to the issue 
of promoting lifelong learning programs at universities and beyond, given that 
few students have said they have no information on lifelong learning programs. 
We believe that the availability and tracking trends in program developing will 
increase the number of participants in Lifelong Learning programs. This research 
did not establish a statistically significant difference in the inclusion of students 
in lifelong learning programs and mobility programs because the involvement of 
respondents was very small. It is therefore difficult to confirm the hypothesis that 
lifelong learning students are more often included in lifelong learning programs 
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and mobility programs, as this research indicates the competences for lifelong 
learning but the inclusion in lifelong learning and mobility programs is very small. 
According to the results of the study on the inclusion of students in mobility 
programs (Erasmus +), we can conclude that mobility programs are not sufficiently 
promoted and do not point to the benefits and the importance of mobility.

Acknowledgments

This work was done by help and support of my mentor Siniša Kušić, 
University of Rijeka. This also wouldn’t be possible without translation of Dina 
Eminović and help of Lidia Wiśniewska from Nicolaus Copernicus University.

references

1. Agencija za obrazovanje odraslih. (2012). Međunarodne organizacije o obrazovanju 
odraslih. Zagreb.

2. Barić V., Jelač Raguž M. (2010). Hrvatska na putu prema društvu znanja. Poslovna 
izvrsnost, 4(2).

3. Barros R. i sur. (2013). The Relationship between Students’ Approach to Learning and 
Lifelong Learning. Psychology, 4(11), 792–797.

4. Barros R. (2012). From lifelong education to lifelong learning. European Journal for 
Research on the Education and Learning of Adults, 3(2), 119–134.

5. Bejaković P. (2006). Uloga obrazovnog sustava u postizanju zapošljivosti i konkuren-
tnosti radne snage u Hrvatskoj. Društvena istraživanja, 15(3), 401–425.

6. Biesta G. (2006). What’s the Point of Lifelong Learning if Lifelong Learning Has 
No Point? On the Democratic Deficit of Policies for Lifelong Learning. European 
Educational Research Journal, 5 (3), 169–180.

7. Biggs J.B. (1987). Student Approaches to Learning and Studying. Melbourne, Australia: 
Australian Council for Educational Research.

8. Biggs J.B. (1993). What do inventories of student learning processes really measure? 
A theoretical review and clarification. British Journal of Educational Psychology, 63, 
3–19.

9. Building Knowledge Economies: Advanced Strategies for Development. (2007). Washing-
ton, D.C.: The World Bank.

10. Country report Poland. EAEA (2011). available on: www.eaea.org/country/poland , 
pristupljeno: 07.05.2016.

11. Dean Crick R., Broadfoot P. and Claxton G. (2004). Developing an effective lifelong 
learning inventory: The ELLI project. Assessment in Education, 11, 247–271.

12. Delors J. (1998). Učenje: blago u nama: Izvješće UNESCO-u Međunarodnog povjeren-
stva za razvoj obrazovanja za 21. stoljeće, Zagreb: Educa.

13. Education and Training in Europe 2020: Responses from the EU Member States. Eurydice 
Report. (2013). Brussels: Eurydice.

14. Education and Training Monitor 2014. (2014). Luxembourg: European Commission.
15. Edukacja i szkolenie dorosłych w Europie: zwiększanie dostępu do możliwości uczenia 

się. (2015). Luksemburg: European Commission. Urząd Publikacji Unii Europej-
skiej.



250 Nina Rapo

16. Erasmus+ Programme Guide. (2017). Luxembourg: European Commision. Publica-
tions Office of the European Union.

17. Europa 2020: Europska strategija rasta, (2015). Luksemburg: Europska komisija. Ured 
za publikacije Europske unije.

18. Europska komisija. (2002). Kopenhaška deklaracija. available on: http://www.asoo.
hr/UserDocsImages/dokumenti/kopenhaska_deklaracija.pdf, pristupljeno: 15.08.2015

19. Eurostat, Labour Force Survey. available on: http://ec.europa.eu/eurostat/web/educa-
tion-and-training/data/main-tables, pristupljeno: 09.10.2016.

20. Faure E. i sur. (1972). Learning to be. The world of education today and tomorrow. 
Pariz: UNESCO.

21. Fulgosi A. (1984). Faktorska analiza. Zagreb: Školska knjiga.
22. Global Report on Adult Learning and Education, (2009). Hamburg: UNESCO Institute 

for Lifelong Learning.
23. Gobo A. (2009). Cjeloživotno učenje u funkciji povećanja zapošljivosti nezaposlenih 

osoba. U: Matijević, M., Žiljak, T. (ur), Neformalno obrazovanje i informalno učenje 
odraslih, (309–327), Zagreb, Andragoško društvo.

24. Henry G.T., Basile K.C. (1994). Understanding the Decision to Participate in Formal 
Adult Education. Adult Education Quarterly, 44, 64–82.

25. Jarvis P. (1987). Adult Learning in the Social Context. London: Crolom Helm.
26. Jukić R. i Ringel J. (2013). Cjeloživotno učenje – Put ka budućnosti. Andragoški 

glasnik, 17 (1), 25–35.
27. Kirby J.R., Knapper C., Lamon P. and Egnatoff W. J. (2010). Development of a sca-

le to measure lifelong learning. International Journal of Lifelong Education, 29(3), 
291–302.

28. Kiss I. (2011). Cjeloživotno obrazovanje kao kljucni cimbenik zapošljivosti i profesional-
nog razvoja. Rijeka: Filozofski fakultet u Rijeci.

29. Klapan A. (2004). Studentska vizija cjeloživotnog učenja, u Klapan A. (ur) Teme iz 
Andragogije, Vlastita naklada, Rijeka, 139–152.

30. Klapan A., Rafajac B., Rončević N. (2009). Stavovi studenata preddiplomskog studija 
pedagogije Sveučilišta u Rijeci spram cjeloživotnog učenja, Andragoški glasnik, 13 
(2), 113–131.

31. Krkovi A. (1978). Elementi psihometrije. Zagreb: Filozofski fakultet Sveueilišta u Za-
grebu.

32. Kulić R., Despotović M. (2005). Uvod u andragogiju. Beograd: Svet knjige.
33. Lee M. i Friedrich T. (2008). The History of UNESCO’s Lifelong Learning Policy 

Discourses: A Enduring Social Democratic Liberalist Project of Global Educational 
Development, Adult Education Research Conference. available on: http://newprairie-
press.org/aerc/2008/papers/42, pristupljeno 18.03.2016.

34. Lee M. i Friedrich T. (2011). Continuously reaffirmed, subtlyaccommodated, obvio-
usly missing and fallaciously critiqued: ideologies in UNESCO’s lifelong learning 
policy, International Journal of Lifelong Education, 30:2, 151–169.

35. Lifelong Learning in the Global Knowledge Economy: Challenges for Developing Coun-
tries, (2003). Washington, D.C.: The World Bank.

36. Macaskill A. and Taylor E. (2010). The development of a brief measure of learner 
autonomy in university students, Studies in Higher Education, 35(3), 351–359.

37. Maravić Jasminka (2003). Cjeloživotno učenje. Edupoint 3, 17.



251Competences for lifelong learning of pedagogy students ...

38. Meerah i sur (2010). Measuring Life-log Learning in the Malaysiam Institute of 
Higher Learning Context, Procedia Social and Behavioral Sciences, 18, 560–564.

39. Memorandum o cjeloživotnom učenju. (2000). Bruxelles: Europska Komisija.
40. Meuronen T., Moon J., Patecka A. (2014). Social Inclusion through VET – New Op-

portunities for NEETs. Solidar Foundation available on: http://www.solidar.org/
system/downloads/attachments/000/000/234/original/71_solidar_briefing_final.
pdf?1457601296, pristupljeno 22.09.2015.

41. Ministry of Science, Education and Sports Republic of Croatia. (2007). OECD The-
matic Review of Tertiary Education: Country Background Report for Croatia Zagreb. 
available on: http:// public.mzos.hr/lgs.axd?t=16&id=14191, pristupljeno: 24.03.2016

42. Nacrt zakona o obrazovanju odraslih. (2006). Zagreb: Ministarstvo znanosti, obrazo-
vanja i športa.

43. Pastuović N. (1978). Obrazovni ciklus. Zagreb: Andragoški centar.
44. Pastuović N. (2006). Kako do društva koje uči. Odgojne znanosti, 8(2), 421–441.
45. Pastuović N. (2008). Cjeloživotno učenje i promjene u školovanju. Odgojne znanosti. 

10(2), 253–267.
46. Petz B. (2004). Osnovne statističke metode za nematematičare. Jastrebarsko: Naklada 

Slap.
47. Prema društvu koje uči: poučavanje i učenje (Bijeli dokument o obrazovanju) (1996), 

Luksembourg: Europska komisija.
48. Priručnik za program Erasmus – Mobilnost studenata i (ne)nastavnog osoblja. (2013). 

Zagreb: Agencija za mobilnost i programe EU.
49. Projekt hrvatskog odgojno-obrazovnog sustava za 21. stoljeće. (2002). Zagreb: Vlada 

Republike Hrvatske.
50. Rajić V., Lapat G. (2010). Stavovi budućih učitelja primarnog obrazovanja o cjeloži-

votnom učenju i obrazovanju. Andragoški glasnik, 14 (1), 57–64.
51. Recommendation of the European Parlament and of the Council of 18 December 

2006 on key competences for lifelong learning, Official Journal L 394 of 30.12.2006.
52. Recommendation of the European Parlament and of the Council of 23 April 2008 on 

the establishment of the European qualifications Framework for lifelong learning, 
Official Journal C 111, 6.5.2008.

53. Scott G.W., Furnell J., Murphy C.M., & Goulder R. (2015). Teacher and student 
perceptions of the development of learner autonomy; a case study in the biological 
sciences. Studies in Higher Education, 40(6), 945–956.

54. Strategija obrazovanja odraslih (2004). Zagreb: Ministarstvo znanosti, obrazovanja 
i sporta.

55. Strategija obrazovanja, znanosti i tehnologije (2014). Zagreb: Ministarstvo znanosti, 
obrazovanja i sporta.

56. Survey of Adult Education Activity, Phare 2000 Project (2004). National Vocational Tra-
ining System, MoELSP.

57. Szczucka A. i sur. (2012). Kształcenie przez całe życie, Warszawa: Polska Agencja 
Rozwoju Przedsiębiorczości.

58. The Concrete Future Objectives (2001). Brussels: Commission of the European Com-
munities.

59. The European Higher Education Area in 2015: Bologna Process Implementation Report, 
(2015). Luxembourg: European Commision.



252 Nina Rapo

60. Učenje, blago u nama, Izvješće UNESCO-a, Mođunarodnog povjerenstva za razvoj obra-
zovanja za 21. stoljeće. (1998) UNESCO, Educa, Zagreb.

61. Vizek Vidović V. (2005). Cjeloživotno obrazovanje učitelja i nastavnika: višestruke per-
spektive. Zagreb: Institut za društvena istraživanja u Zagrebu.

62. Žiljak T. (2005). Politike cjeloživotnog učenja u Europskoj uniji i Hrvatskoj. Političko 
obrazovanje, 1, 67–95.

competences for lifelong learning of pedagogy students in croatia and poland

Keywords: lifelong learning, mobility, competences, lifelong learning competences, 
Poland, Croatia, students of pedagogy

Abstract: Lifelong learning is a strategic development priority of the European 
countries because it brings social stability and progress and economic growth by 
an appropriately trained, adaptable and mobile workforce. In order to participate 
in lifelong learning and mobility programs, it is assumed that these people need to 
have lifelong learning competences: (1) setting educational goals; (2) the application 
of appropriate knowledge and skills; (3) self-direction and self-evaluation;  
(4) finding the necessary information; (According to Kirby R. et al., 2010) and 
(1) independence in learning and (2) learning habits (according to Macaskill and 
Taylor 2009). For the purpose of exploring the development of competences for 
lifelong learning, a research has been conducted with pedagogy students of the last 
years of undergraduate and graduate studies of the University of Rijeka and the 
Nicolaus Copernicus University in Poland. In order to measure Lifelong Learning 
competences, questionnaires from Kirby R. et al. (2010) and Macaskill and Taylor 
(2009) were used in this research. The aim of the research was to examine whether 
the students of pedagogy in Croatia and Poland have lifelong learning competences, 
whether there are differences between Croatian and Polish students and whether there 
is a link between lifelong learning competences for students and their inclusion in 
lifelong learning and mobility programs. The results showed that respondents highly 
evaluate the claims of all of the Lifelong Learning competences examined but, on the 
other hand, are poorly involved in lifelong learning and mobility programs.
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